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Senpai,	  Sensei,	  or	  Shihan?	  [Instructor,	  Teacher,	  or	  Master?]	  
 

Research Question: What motivates people to teach martial arts and/or self-defence?   
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LITERATURE FRAMEWORK 

“B”,	  a	  semi-‐tradi:onal	  karate	  teacher	  with	  40	  
years	  of	  experience.	  Began	  karate	  by	  chance	  
and	  con:nued	  as	  a	  way	  to	  develop	  confidence	  
and	  engage	  crea:ve	  mind.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
Lead	  Strengths:	  Crea4vity,	  Curiosity	  

Reece,	  a	  chief	  instructor	  of	  self-‐defence,	  ex-‐
military	  and	  professional	  mar:al	  arts	  athlete	  
with	  over	  30	  years	  of	  experience.	  Began	  
mar:al	  arts	  to	  defeat	  fear	  and	  bullies.	  	  	  	  	  	  	  
Lead	  Strengths:	  Mastery,	  Leadership	  

Bec,	  a	  newly	  qualified	  self-‐defence	  instructor	  
and	  assistant	  judo	  coach.	  Began	  mar:al	  arts	  
“for	  the	  thrill	  of	  it”	  and	  self-‐defence	  as	  a	  new	  
challenge	  aMer	  losing	  her	  coach	  and	  mentor.	  	  
Lead	  Strengths:	  Perseverance,	  Curiosity	  

“A”,	  a	  newly-‐qualified	  self-‐defence	  instructor	  
and	  psychotherapist	  for	  female	  rape	  
survivors.	  Began	  self-‐defence	  to	  protect	  and	  
heal	  herself	  and	  others	  affected	  by	  violence.	  	  	  	  	  	  	  	  	  
Lead	  Strengths:	  Compassion,	  Crea4vity	  

Jacqueline,	  a	  tradi:onal	  karate	  teacher	  with	  
nearly	  30	  years	  of	  experience.	  Began	  karate	  
to	  defeat	  bullies	  and	  later	  earned	  her	  black	  
belt	  in	  honour	  of	  her	  beloved	  mother.	  	  	  	  	  	  	  
Lead	  Strengths:	  Perseverance,	  Love	  

Andrea,	  a	  tang	  soo	  do	  teacher	  and	  mar:al	  
arts	  /	  mo:va:onal	  writer	  with	  over	  30	  years	  
of	  experience.	  Began	  mar:al	  arts	  by	  chance	  in	  
her	  late	  20s	  and	  soon	  fell	  in	  love.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
Lead	  Strengths:	  Op4mism,	  Compassion	  	  

Rui,	  a	  judo	  performance	  director	  and	  Olympic	  
coach	  with	  over	  30	  years	  of	  experience.	  
Began	  judo	  as	  a	  young	  child,	  competed,	  was	  
injured,	  coached,	  and	  has	  never	  stopped.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
Lead	  Strengths:	  Leadership,	  Op4mism	  
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PERSEVERANCE	  

• “I	  had	  a	  good	  long	  grieving	  period	  a0er	  he	  (coach	  and	  mentor)	  
had	  died	  and	  the	  self-‐defence	  was	  sort	  of,	  making	  a	  decision	  
about	  the	  course	  was	  kind	  of	  me	  saying,	  I	  think	  I’m	  ready	  to	  take	  
on	  something	  new	  here.”	  (Bec,	  lines	  1323-‐1325)	  

CREATIVITY	  

• “I’ve	  got	  a	  visual	  mind,	  I	  used	  to	  pracGce	  all	  my	  karate	  going	  to	  
work	  on	  the	  train,	  in	  my	  head.	  And	  I	  think	  this	  is	  how	  I	  can	  
unravel	  techniques	  visually,	  just	  by	  seeing	  somebody	  move.	  
Because	  I	  can	  imagine	  myself	  in	  that	  technique	  doing	  mulGple	  
different	  things	  without	  physically	  doing	  it.	  It’s	  weird.	  It’s	  almost	  
like	  I	  see	  a	  movie	  of	  myself	  in	  the	  sequence.”	  (“B”,	  lines	  360-‐364)	  

MASTERY	  

• “You	  become	  a	  teacher	  and	  you	  start	  to	  embody	  that	  and	  the	  
other	  values...	  If	  you’ve	  ever	  met	  a	  master,	  and	  not	  just	  one	  who	  
is	  labeled	  a	  master	  but	  who	  is	  a	  true	  master,	  they’ll	  break	  the	  
rules.	  They	  will	  start	  to	  think	  about	  what	  works	  and	  what	  doesn’t	  
and	  what	  needs	  to	  be	  changed.”	  (Reece,	  lines	  954-‐960)	  	  

CURIOSITY	  

• “I	  try	  and	  do	  this	  now	  in	  the	  dojo,	  even	  get	  green	  belts	  to	  teach	  a	  
white	  belt,	  just	  a	  stance,	  because	  you	  really	  analyse	  yourself	  and	  
I	  think	  that’s	  really,	  you	  know	  you’ve	  got	  to	  do	  it	  right	  as	  people	  
are	  watching	  you.”	  (Jacqueline,	  lines	  2323-‐2326)	  

SERVICE	  

• “It	  was	  really	  relaGonships	  that	  kept	  us	  going.	  It	  was	  families	  
because	  some	  of	  these	  kids	  kept	  coming	  for	  all	  those	  years	  so	  it	  
was	  like,	  how	  do	  you	  walk	  away	  from	  all	  of	  that?”	  (Andrea,	  lines	  
2717-‐2719)	  

COMPASSION	  

• “So	  if	  you	  look	  at	  the	  sexual	  violence	  that	  I’m	  working	  with,	  I	  
want	  the	  violence	  to	  become	  managed	  and	  I	  want	  the	  sexual	  
part	  for	  people	  to	  not	  fear	  it	  but	  enjoy	  it,	  and	  for	  it	  to	  be	  a	  
beauGful	  part	  of	  their	  lives	  not	  this	  fear	  and	  horrible	  thing.”	  (“A”,	  
lines	  2025-‐2029)	  	  

LEADERSHIP	  

• “It’s	  (leadership)	  in	  the	  embodiment.	  It’s	  not	  just	  as	  shallow	  as,	  
do	  you	  sound	  like	  an	  instructor,	  do	  you	  look	  like	  an	  instructor.	  A	  
lot	  of	  people	  search	  for	  this	  authenGcity…	  (Reece,	  lines	  879-‐881)	  

OPTIMISM	  

• “I	  arrived	  to	  twenty	  four	  years	  old,	  there	  was	  a	  really	  serious	  
injury	  in	  my	  knee.	  I	  have	  several	  surgeries	  on	  my	  knee	  so	  I	  had	  to	  
stop	  compeGng.	  And	  when	  I	  was	  twenty	  five	  I	  had	  to	  just	  focus	  
on	  teaching	  and	  nothing	  more	  about	  judo	  compeGGon.”	  (Rui,	  
lines	  3105-‐3108)	  

LOVE	  

• “You’re	  not	  going	  to	  teach	  it	  if	  you	  don’t	  love	  it.	  If	  you	  don’t	  love	  
it	  you	  have	  no	  business	  teaching	  it.”	  (Bec,	  lines	  1574-‐1575)	  

Mo:va:on	  to	  
Teach	  Mar:al	  
Arts	  and/or	  
Self-‐Defence	  

Self-‐Determina:on	  
Theory	  (Deci	  and	  

Ryan,	  2000)	  

Mo:va:onal	  
Atmospheres	  
(Keegan	  et	  al.,	  
2010,	  2014)	  

Posi:ve	  Psychology	  
Character	  Strengths	  

(Peterson	  and	  
Seligman,	  2014)	  

JUNE-‐JULY	  2019	  

Interviews	  conducted	  with	  par4cipants	  

MAY	  2019	  

Research	  ques4on	  shiPs	  to:	  What	  mo(vates	  people	  to	  teach	  mar(al	  arts	  and/or	  self-‐defence?	  

MARCH	  2019	  

Interpreta4ve	  phenomenological	  analysis	  selected	  as	  research	  method	  (Smith,	  2003,	  2004,	  2011,	  2018)	  

FEBRUARY	  2019	  

DraM	  research	  ques:on	  evolves:	  What	  mo:vates	  advanced	  mar:al	  ar:sts	  to	  train?	  

JANUARY	  2019	  

Group	  project	  on	  mo:va:on	  in	  exercise	  and	  sport	  generates	  ideas	  

DECEMBER	  2018	  

Narra:ve	  inquiry	  and	  mar:al	  arts	  as	  a	  poten:al	  research	  topic?	  

OCTOBER	  2018	  

Literature	  review	  of	  mar:al	  arts	  and	  self-‐defence	  begins	  

•  5	  Bracke4ng	  Ques4ons	  
• Why	  did	  I	  choose	  the	  topic	  of	  mo:va:on	  and	  advanced	  
mar:al	  ar:sts?	  

•  How	  and	  why	  did	  my	  research	  ques4on	  evolve	  to	  focusing	  
on	  male	  mar4al	  arts	  /	  self-‐defence	  instructors?	  

• What	  do	  I	  hope	  to	  achieve,	  gain	  and/or	  learn	  as	  a	  researcher	  
and	  mar:al	  ar:st	  through	  this	  project?	  

• What	  is	  it	  about	  teaching	  mar4al	  arts	  /	  self-‐defence	  that	  
interests	  me	  most?	  

• Where	  do	  I	  see	  my	  own	  teaching	  journey	  progressing	  from	  
here?	  

•  Reflexive	  Online	  Journal	  [“Inner	  Sensei”	  Blog]	  
•  7	  blog	  entries	  between	  February	  2019	  and	  July	  2019	  prior	  
to,	  during,	  and	  at	  the	  end	  of	  the	  research	  project.	  

•  “When	  the	  research	  quesGon	  topic	  evolved	  from	  “moGvaGon	  
for	  advanced	  pracGGoners	  to	  train	  in	  marGal	  arts”	  to	  
“moGvaGon	  of	  people	  to	  teach	  marGal	  arts	  and/or	  self-‐
defence”,	  I	  didn’t	  iniGally	  think	  of	  the	  nuanced	  nature	  of	  
teaching.	  Is	  it	  instrucGon?	  Is	  it	  coaching?	  Is	  it	  facilitaGng	  
knowledge	  and	  the	  acquisiGon	  of	  skills?	  Is	  it	  about	  character	  
development?”	  (Blog	  entry	  5	  on	  June	  10th,	  2019)	  

INTERPRETATIVE	  
PHENOMENOLOGICAL	  

ANALYSIS	  (IPA)	  

1.	  How	  did	  your	  mar:al	  arts	  /	  self-‐defence	  
journey	  begin?	  

2.	  How	  did	  your	  journey	  evolve	  from	  beginner	  to	  
advanced	  prac::oner	  of	  mar:al	  arts	  /	  self-‐
defence	  in	  the	  years	  that	  followed?	  	  

3.	  When	  and	  how	  did	  you	  realise	  you	  wanted	  to	  
teach	  mar:al	  arts	  /	  self-‐defence?	  	  

4.	  What	  do	  you	  think	  mo:vates	  students	  to	  
become	  teachers	  in	  mar:al	  arts	  /	  self-‐defence?	  	  

5.	  Where	  do	  you	  see	  your	  mar:al	  arts	  /	  self-‐
defence	  teaching	  journey	  progressing	  next?	  

Self-‐Determina:on	  Theory	  

Although	  SDT	  (autonomy,	  competence,	  relatedness)	  applied	  to	  the	  
moGvaGon	  to	  start	  and	  train	  in	  mar:al	  arts	  and/or	  self-‐defence,	  it	  
did	  not	  explain	  why	  some	  students	  were	  then	  moGvated	  to	  teach.	  

Mo:va:onal	  Atmospheres	  	  

The	  social	  environment	  around	  the	  par:cipants	  during	  their	  
training	  (family,	  teachers,	  coaches,	  peers)	  were	  essen:al	  to	  the	  
journey	  of	  each	  of	  the	  par:cipants	  in	  becoming	  a	  teacher.	  

Intrinsic	  Mo:va:on	  	  

The	  environment	  alone	  was	  not	  enough;	  the	  par:cipants	  had	  to	  be	  
mo:vated	  from	  within.	  Certain	  character	  strengths	  indicated	  a	  link	  
between	  Posi:ve	  Psychology	  and	  the	  moGvaGon	  to	  teach.	  	  

Future	  Research	  Possibility	  1	  

There	  is	  poten:al	  to	  develop	  research	  on	  the	  moGvaGon	  to	  teach	  
mar:al	  arts	  and/or	  self-‐defence	  with	  more	  alen:on	  to	  the	  links	  
between	  Posi:ve	  Psychology	  and	  mar:al	  arts	  philosophy.	  	  

Future	  Research	  Possibility	  2	  

Mar:al	  arts	  is	  a	  mind-‐body-‐spirit	  prac:ce	  (Clarke,	  2011).	  There	  
could	  be	  poten:al	  to	  research	  spirituality	  and	  the	  moGvaGon	  to	  
teach,	  par:cularly	  with	  regard	  to	  leadership	  and	  embodiment.	  

Future	  Research	  Possibility	  3	  

Self-‐defence	  teachers	  work	  with	  vic:ms	  of	  crime,	  perhaps	  in	  a	  
greater	  concentra:on	  than	  mar:al	  arts	  teachers.	  There	  is	  poten:al	  
to	  research	  healing	  through	  self-‐defence	  training	  in	  this	  regard.	  	  


